OOCUSEHT RBSOaS 

CS 001 348 

Babcock, Natalie; Bartin, Horaia 

I Systematic approach to the Establishment of a 

Beading Lab. 

Nov 73 

8p.; Paper presented at the Annual Meeting of the 
Western College Beading Association (Oakland r 
California^ April 1974) 

MF-$0,75 HC-$1.50 PlUS POSTAGE 
Junior Colleges; *Prograni Developoent; Reading; 
♦Beading Centers; ♦Beading Iiproveiaent; ♦Reading 
Instruction; ♦Reading Prograas; Reading Skills; 
Secondlary Education 



This article proposes steps for a systeaaticr logical 
fiethod of Boving from a nonexistent or limited reading program at the 
secondary or junior college level to a highly effective one vhich 
better meets the needs of the students. The first step suggested is 
to survey general reading ability within a school in order to 
formulate the direction the proposed lab should take- -enrichment, 
developmental, corrective, or remedial. The second step involves 
determining philosophy and basic educational policy to be employed 
vithin the laboratory setting. Step 3 reguires an initial analysis of 
skills needs followed by an on-going evaluation of progress based on 
daily performance, observable behavior, and development of positive 
attitudes. Step 4 involves determining which commercial and other 
instructional materials would best aid the instructor and the student 
in meeting specific goals. The fifth and final step is the monitoring 
of students' needs and materials to allow for proper allocation of 
funds for further staff development as well as for future selection 
of materials. (VR) 
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A SYSTE'lATIC APPROACH TO TKi: 3STABLISKM2XT OF A READirv'G LAB 

Increased concerns in recent years for teacher accountability awi 
for numerous testing programs mandated for schools by state and federal 
agencies have made school districts jiore cc^jnisant of the needs of students 
to have adequate mastery of r^sadin^ skills. Conbinsd vith rapidly nuiti« 
plying nunbers of published nnterials and .-.ore sophisticated curricular de. 
mands, these concerns prompt nany school administrators and faculties to 
propose special classes to aid in developing students' reading ability to 
meet content arert needs. More and nore federal and local moneys are being 
allocated to develop new readin3 pro^r-T^s, to extend elementary school 
basic progranis, or to augnent already existing special classes. Certified 
reading specialists are often the persons assigned the horrendous task of 
establishing a prosrim to meet the srowins demands of their schools or dis- 
tricts. Unless there is a well thou-jht out procedure which takes into ac- 
count such factors as population, goals and objectives, and needed instruc- 
tional tools, the Citablishnent of such a program \dthin a neaningful learn- 
in* laboratory is next to irriposslble, 

f 
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The intent of this article, therefore, is to propose steps for a 
systematic, iosical laethod of moving from a non-existent or lijnited reading 
program at the socondary or junior college level to a highly effective one 
which meets the needs of all persons involved. 



STEP ONE 

Since the core of any reading program is the students for whom it 
is designed, the first step is to survey general reading ability within 
a given school in order to Toraulate the direction the proposed lab will 
take. Historically, programs developed to fit needs have been- classified • 
as the following: 

Enrichnent — a progi-aia of skills applic3tiDn for those students who 
tiave iirell developed reading abilities but who wish. to move towards 
more sophisticated application of them; 

DevelopTi^nt-' 1 a pro^r^'ni designed to provide sequential develop- 
ment of skills, h-'bits, and attitudes to students who are learning to 
read and who require general reading improvement but who have no 
•■ specific reading difficulties; 

Corrective — a program of reading instruction for those students who 
have 3iild skills* disabilities requiring minimal, short-term specialised 
- - instruction; and • -r--:-. r 

Remedial a progran of intensive reading instruction designed for 

those students whose reading disabilities are numerous and severe, re- 
quiring long-term specialized instruction. 

Students within any one school will cluster for placement within 
-orie"6r more of those programs. Recognition of the grouping patterns xdLthin 
school will help to focus upon which of these programs need to be imple- 
mented or augmented in order to meet student needs. To determine grouping 
patterns, consideration must be given to 

♦ Except where explicitly stated, any use of the tarm "skills" refers to 
word attack (phonic and structural analysis), comprehension, work-study, 
and rate. 
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-surveying g-eneril needs which can be done by polling teacher, 
opinion, adrdnistrntion and intorpretation of standardised 
group tests, follo'-slng reeorjiondations from clinical vrork-ups 
on individual students completed by loc^l agencies, i.e. 
counseling centers, private psychologists, otc» 

-sampling procedures which .vi.ght be done by surveying all 
students, a grade level or content area, or selecting at 
random a sample of the school population, 

-consulting existing data as provided by school wide stand- 
ardized testing. 

-differentiating between concnon reading development needs and 
tba needs cf linguistically and/or experientially different 
learners. 

-perceiving the lab as acco-imodating students who hava total 
communication skills needs, or those with only reading problens. 

Consideration of these points would determine global needs of 
the student body to be served, and the general survey will have been accom- 
plished* 



STEP r.iro 

Ihe seco: tep involves determining philosophy and basic educa.. 
tlonal policy to be :nployed wi thing the laboratory setting. Effectiveness 
of instruction will be visible only if there is a high correlation betvieen 
underlying educational ideals and pragijiatic limitations. It is essential to 
establish conorehensive guidelines for deterjjiining the general parameters 
within which other specific components of the program c?n be arranged. First 
the philosophical attitudes of administrators and faculty should be examined 
by determining; 

-policy governing the students to be served , i.e. the largest 
number according to ?bov9 delineated group; those with s-vsrest 
disabilities who xiill probably require intensive, long-term in- 
struction and, potentially, rreat expenditures of time, effort, 
and highly qualified staffj or those students with greatest po- 
tential of rapid grov;th towards functional independence because 
they can be accommodated by short-term, snail group instxructionf 
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•whether or hot students will come from certain content area classes 

-whether or not they will attend sessions on a part-time or reg- 
ular basis; 

-whether or not classes ^lill be mandatory or voluntary; 

-whether or not parents mJl be permitted to request admission 
of students to the lab; 

-if the entire faculty has had an input into determining goals 
and objectives of the lab; 

-if the administrative staff is willing to pledge support to the 
lab; 

-if the total community has bean involv V i,e» parent, local 
library staff, etc,; 

*.what considera'tions must be mgde for the snandc of pressure 
groups; and ' 

-if the goals of the program are both realistic and attainable. 

Once these factors have been explored, the type of program that 
would be desirable can be seen. It is now necessar;'' to balanc?^ thase ideals 
against pragnatic limitations set by the particular situation involved. 
These limitations might include 

-insufficient resources, facilities, and personnel, to h?ndle 
more than one of the prorrDxs deemed necessary of inrrlensntation, 

-insufficient space allowed by physical pinni lor qui?t study areas, 
small group t:ork, inrtructibn/te^cher conferences, etc., 

-a staff that is insufficient in number and training to provide 
instruction in a ona-to-oas situation, snail groups, or larger 
groups working in such enrichment skills areas as rate building, 
sophisticated critical reading, and nore complex study skills, 

-the need to hire additional qualified staff in order to meet 
the determined goals, 

-the need to provide in-service training for para-prof -ssional 
and other staff members who may be appointed to assist in the 
lab, and 

-the ossibility of having sufficient resources to continue the 
pre . ia until primary goals have been met. 
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After a detemination has baen made about student population to be 
served and the feasibility of doing so, it is necessary to outline proce- 
dures .to determine specific needs of each student enrolled in the lab pro- 
gram* 

STSP THREE 

No instructional plan is effective unless it is based upon a sound 
diagnostic profile of individual strengths and limitations. Valuable time 
may be wasted in presenting skills already mastered by the student while 
neglecting to focus instruction on true weaknessesi It is a misconception 
to assume that because students may be classified as enrichment/developmental/ 
corrective/remedial that members of a group are similar' in skills needs and 
may be lock- stepped into similar instructional programs. Two individuals 
with the same basic skill weakness may not be deficient to the same degree; 
therefore, they will require totally different methods, materials, and learn- 
ing experiences. For this reason, the results of standardized group instru- 
ments are inadequate for determining specific laboratory procedure and in- 
structional plan. Ihere is one significant consideration to be mades 

-the means by which individual needs trill be determined, eg, 
teacher/reading specialist/' clinical referrals? standard- 
ized and/or infornal evaluations^ group and/or individual 
surveys; or student self-checklist of reading competencies. 

This initial analysis of skills needs must then be followed by an 
on-going evaluation of progress based on daily performance, observable behav- 
ior, and development of positive attitudes. Change in the program direction 
will occur as progress is made in accomplishing the original object. *»s- 
tablished for each student. Growth, however, will be measurable onl^ xf there 
exists an adequate match between procedure and materials used and clearly 
identified student objectives. ^ 
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perhaps the most difficdlt step is deterniininc v/hich cbmsrcial 

and/or other materials will best aid the instructor and the student to meet 

specific goals. A systenatiaed inventory of materials and faciliti-ss already 

available in the school would provide a logical approach to this m''tchine» 

This is best accomplished by charting information as follows: 

(1) Down the left h-^nd side of tho ch^^rt, list all available materials 
and equipment under headings such as: 

SOFr.J^ RE- books . 
progranmod texts 

kits/l?^bs • . - 

g-'nes/puziiles 

resources ..... ^ 

HARDVJ.\.^S- machines , - -. ■ 

svALUi.xm i:i3TRu:-:::::jts- ^iroup 

individual 

- (2) Across the top- of the chsrt, list all the subskills you deem signif- 

— icant for your" school popul-tion under hc?din.3s such as: 

WORD RTCeaNITICri*. eg. sight words - . • 

WORD AT'.^CX 

V0C;.3UURI 

- - STUDY SKILLS 

RTCRZ-.TIC::^ 

\ . 'lOTIVaTICIJAL , . .. . ^ ' 

(3) Dcterainc the p^rticul^r skills which will b^^ r?inforc-?d by use of each 

item listed vertically; and 

{Ut) Place a ch"cknnrk next to e:ich item under the determined skills* 

If an exarain^tien of your chirt reveals an ^d^quato numb-;r of 

wpterials fcr instruction in -.J'^rd recoznition ani b:<sic coinprchcnsion skills, 

but an in-idequ^te number for such areas as critical re-ding, listening, and 

study skills, it might b:-» n^ces.-ary to utilize mon:-ys to supply thesa are-is first. 

It probably would b: of assistance in :i-kin- use of thr chart to determine 

«> 

-th^. .n-t-ri^ls already existinr in th*^ libr.-^ry, clisrrooms, and storerooms 
that could br tr-'^nsf erred to the r^sdirii; I'^b: 
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I.e. tnpe recorder and tapes, filnstrip projectors, language 
masters, sets of high interest/low vocabulary books and other 
such materials, , 

-the existing non-instmctlonal items that could be adapted for 
Instructional use: i.e. library books, newspapers, teacher- 
made materials, 

-the amount of overlapping with classroom programs of such 
Items as Tactics in Rq^din^y ( Scott-Fore sman) and SBA Kits, 

* -the quantity of materials for skills application without too 
heavy reliance upon activity books, and 

-the balance between hardward and software. 

Once both needs of the student body to be served and quantity/ 
quality of instructional aids available have been assessed, determination 
nay be koade that a school is already sufficiently equipped to initiate the 
lab program without expenditure of special moneys, ' 

STEP FIVS 

If the checkmarks form definite clusters leaving Isrge blank areas 
on the chart, it is readily apparent where proposed special funds may be uti< 
lised. However, there should be a hi^h correlation bet^^een budget expend- 
itures and needs and objectives. For example, if a student population has 
need of basic comprehension skills, the purchase of additional pacers for a 
lab will do little to correct this deficiency. Likewise, purchasing a large 
ntxmbsr of phonic workbooks for a population already able to apply basic word 
attack skills is obviously vrasteful. In both instances, not only would stu- 
dent needs not be met, but such purchases would be a gross misaliocation of 
f^nds. 

To guide in the selection of materials judged essential to provide 
a variety of learning experiences to meet specific needs, a check should 
be made for 
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•the Jiuaber of iteas to dsteraine if thsre are sufficient 
quantities to serve the needs of all studoits in the program, 

«aQ adequate variety of ninterials according: to skill devel- 
opiaent need and learning differences according to modality, 

-the number of recreational ciaterials at all reading levels, 

•adequate space available to accomnodate the hardward and soft- 
ware to.be purchased (work area and storage), 

-a low enough student-teacher ratio according to original cat- 
egories of students selected, 

-staff preparedness to accomplish assif^ned tasks, i.e. 
content area tenchers, if they are to be involved as p^^rt of the 
^jrogram, aides, and/or volunteers, and 

-needed in-servi'-e training* 

It is Important to rer.enber that many materials listed are consunable 
by nature and intent and must be. replaced periodically.' Likewise, publish- 
ing houses are constantly in the process of developing increasingly relevnt 
and more attrtictivs m3teri?«l5, Furthemore, as student needs ars net, it 
will probably become obvious that more soft;:are and h-^rdware wl!l be needed 
in a specific skill area than was originally apparent. In order to keep the 
lab truly functional and current, staff charged with responsibility for the 
initial program xcould be well advised to hold back adequate moneys to neet 
changing n^eds. 

Once these five major stops h-^ve been t^ken, it can readily be seen 
that the establishnient of a reading Irboratory is not something to be left to 
chance hoping that all aspects will be covered. Rather, when one considers 
that all too frequently disservice to society is perpetrated in the name of 
curricalun change and innovation, it should be obvious that real service can 
be provided only by persons who ha^e given gi*3ve thought to (1) global needs 
of student bodies; (2) educational philosophies and policies; (3) needs of 
specific students; (4) itens truly needed for instructional use, and (5) 
proper allocation of funds for further staff development as well as for * 
materials, , 



